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ABSTRACT


In order to address the effectiveness of early bilingual education for pre-K children in Korean preschools in America, this paper attempts to focus mainly on three essential bilingual questions, which are the main concerns of parents who are sending their children to Korean preschools where the curricula and learning activities are implemented in both Korean and English simultaneously. 

The study is based on a questionnaire surveyed to 33 parents who have children in a Korean preschool in Los Angles. The questionnaires reflected on the children's bilingual status and the parents' attitudes toward bilingualism. In the end, there is an overall view of the effectiveness of early bilingual education.
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INTRODUCTION
General Statement of the Problem

The pivotal role played in global market and mass internet communication creates bilingual education an indispensable issue in the world, and its issue is not an exception within the United States as well, especially in the educational organizations. Therefore, linguistic justice has become a focal point of debate among many political and academic leaders: some consider it as a major threat to other ethnic languages, and others regard it as a facilitation of unity and harmony in communications and political realms. Therefore, bilingual education is no longer a situation found in America only but has become a world issue, and it has become a focus of interest for linguists, psychologists, socialists, anthropologists and neuroscientists. 

Generally, many parents from Korean preschools favor bilingual education. However, during early bilingual education in America, they also have concerns that their children would have some reduction in native language level, problems in other subjects taught by English, and slow emotional and behavioral development than monolingual children in their home countries. 

Review of Related Literature

1. Negative Effects of Early Bilingual Education

Cummins (1979) vigorously rebutted with many opponents of early bilingual education by arguing that frequent findings of bilingual children achieved inadequately on the verbal parts of competent tests as well as on academic tasks are not rational and also disagreed with several investigators’ claims that bilingualism itself was a cause of “mental confusion” and “language handicaps” (p. 223). Cummins (1979) continued asserting with the notion that perhaps the most rational theoretical statement in this genre was "balance effect" hypothesis which proposed that a bilingual child paid for his L2 skills by a decrease in LI skills (p. 223). By rejecting the inadequacy of both the "linguistic mismatch" hypothesis and the hypothesis that bilingualism itself is a source of academic and cognitive retardation, Cummins (2003) emphasized the fact that a great number of recent studies suggest that instead of being a cause of cognitive misunderstanding, bilingualism can optimistically influence both cognitive and linguistic development.

2. Positive Effects of Early Bilingual Education

There are consensuses among early bilingual proponents that bilingual children perform better than monolinguals linguistically, socially, and psychologically. Zelasko (1991) elaborated, “bilingual children performed better than monolinguals in series of cognitive tests when sex, age, and socioeconomic status were appropriately controlled, and a number of studies show the advantages of bilingualism in measures of conceptual development, creativity, metalingustic awareness, semantic development, and analytical skills” (n.p.). 


In a research article, Ryu (2004), a Korean bilingual teacher, examined three children’s social and emotional adjustments to a school in considering their academic development and their attitudes towards languages, English and Korean. Even though the children manifest different levels of English proficiency based on their experiences in America and the American school system, qualitative and quantitative findings showed that being bilingual has many positive effects, such as high cognitive development, high creativity scores, and a higher level of divergent thinking than monolingual children (Ryn, 2004).

3. Factors of the Effectiveness of Early Bilingual Education

In an article, The Myth of Static Maintenance in Bilingual Education, Otheguy and Otto (1980) explained, “bilingual program reveals that earlier age children under certain circumstances, intensive development of one language does not compete with development of the other, which is rather pulled along and develops in parallel fashion, and with respect to reading, ability in particular, there is strong evidence of the positive transfer of skills from one language to another” (p. 351). Kim (2005) also claimed, “students with a strong background in their home language are likely to develop high levels of proficiency in English and while home language instruction helps English acquisition, the bilingual model emphasizes fluency in both languages in school including the biliteracy and academic excellence, and its programs have been shown to be additive, which allows students to fully engage and participate in the instruction than merely exposed to it” (p. 161).


Using Bialystok and Martin’s research, von Goethe (2009)  stated that they found positive effects of bilingualism on both forms of memory at all age levels, and therefore, these findings suggested that bilingual children are better at incorporating and systematizing the information of two languages spontaneously, which theory leads to learning another language produces positive effects on in terms of cognitive abilities. Summers (2000) argued that in order to maximize its gains, it is crucial to acquire it earlier in age, for a research indicates that the aptitude to learn another language diminishes with age. Summers (2000) claimed, “If the right time is missed, learning may not occur, or it will be defective, and language acquisition would be biologically restricted to early childhood up to puberty, and the brain’s ability to acquire language would close down at puberty with brain lateralization, called critical period” (p. 651). 


 In regarding to critical period, Summers (2000) continued, studies from national surveys, as well as census data with immigrants, suggest a strong negative correlation between the age of their arrival and their ability to judge grammaticality. Thus, Summers (2000) concluded, the response to the question “What is the best age to learn another language?” is “as early as possible” because at such early age, the language aptitude is the highest, for studies suggest that the child’s brain, as compared to that of the older child or the adult, has more synapses and greater plasticity and is better suited to learning world languages (p. 653). Therefore, considering all these factors, there are logical explanations for implementing bilingual education at an early age in order to make the most of such benefits of it.

Research Questions, Hypothesis, or Foreshadowed Problems

For children in Korean preschools in America,

1. If the child uses only English at school, does she/he have the lower level of his/her first language (L1) than other students in his/her home country?

2. Does the student have problems in learning other subject areas such as math, social studies, and science for using bilingual language?

3. Does the students have slow emotional or behavioral development in acquiring bilingual language compared to monolingual language?

Definition of Terms

For this study, the following definitions apply:

1. English language learner (ELL) is a learner who learns English as a second language (L2) ("Bilingualism/Bilingual Education," n.d.).

2. English as a second language (ESL) is English language instruction for ELLs that includes little or no use of L1 ("Bilingualism/Bilingual Education," n.d.).

3. A first language (also native language, arterial language, L1, mother tongue, or native tongue) is the language a person has learned from birth or speaks the best and is often the basis for sociolinguistic identity ("First Language," n.d.).

4. A second language (L2) is any language learned after L1. Some languages ("Second Language," n.d.).

5. Early bilingual education is the use of varying amounts of both a first and second language (L2) in accordance with academic teaching in classroom instruction to children in the kindergarten and the elementary. 

6. Transitional Bilingual Education (TBE) is the bilingual education that includes ESL and some or all academic classes conducted in children's L1 to ensure that students do not fall behind in academic content areas such as math, science, and social studies while they are learning English ("Bilingual Education," n.d.).

7. Transitional Early Exit Bilingual Education is native language instruction for K-2 or 3rd grade reduced as English instruction increases ("Appendix E," 2007).

8. Two-Way or Dual-Language Bilingual Education is designed to foster bilingualism for students from two cultural backgrounds. In the program, English language speakers acquire L2 with native L1 speakers who are acquiring English.
Significance of the Proposed Study

These days, an increasing number of Korean immigrants in America choose to maintain their native language rather than to learn English at first. Facing this issue in the United States, the most significant reform in educational opportunities for ELls occurs. The researchers conclude that early bilingual education in the United States effectively promoted bilingualism with language minority children and was preferable to monolingual English program, and with bilingualism, language minority children achieved high skills in both the majority and minority language (Kim, 2005). 

 Early bilingual programs in America let immigrants' children receive the same core academic curriculum as their English peers, which is socially advantageousis by being promoted at home and school. This situation empowers American Korean children by safeguarding and increasing a child’s native language, Korean, while the child acquires English as well as academic progress. Exploring the effectiveness of early bilingual education in American preschools could improve the quality of the bilingualism in the United States, lead American bilingual education to the more effective development, and provide more and better support for immigrants' children to maintain their native language and culture while acquiring English. 

DESIGN AND METHODOLOGY
Subjects and/or Case

As the increasing numbers of Korean immigrants are educating their children in America, many Korean preschools have come into existence, especially in Los Angeles, California, where many immigrants have settled down for residency. Therefore, bilingual education is making ever greater influence on assisting the acculturation for the descendant of Korean settlers to American society, and preserving their language and cultural heritage. Bilingual education also provides ever more opportunities for Korean settlers' children to develop literacy in both their native language and English and to foster their academic achievement. Therefore, along with the development of bilingual education in America, it is becoming ever more important to explore the effectiveness of early bilingual education in Korean preschools.
The study was conducted in one of the preschools located in Korea town of Los Angeles, which has implemented bilingual education for many years. In all, over 60% of the student population is Korean American, and 80% speaks Korean as a home language. The rest of the student population is Hispanic, White, and North Asian. Since more than half of the students are Korean American, most of the teachers are English-Korean bilingual, and others are native-English speakers. The classes are divided, depending on students’ age groups from 1 year old, 3, 4, and 5 years old. Each level has various academic activities and extra curriculum such as piano, art, ballet, Tae-Kwon-do, field trip, and Spanish. Parents have the option of placing their students in a two-way bilingual education program or in an structured English immersion classroom. The undergirding goal of the school is to educate children bilingually and teach them the hollistic person. 

Instrumentation/Data Collection

In order to address the central questions set forth in this paper, we sent 40 questionnaires to 40 parents who have children enrolled in the Korean preschool in America. Because the actual participants for our study, the children in the preschool, do not have enough abilities of intelligence and comprehension to answer the questions, we changed the study objects to the children's parents. The parents were chosen randomly regardless of ethnicity and socioeconomic status and had about 2 weeks to answer the questions. Each questionnaire has a total of 12 short questions with single and multiple choices related to the effectiveness of early bilingual education in both Korean and English, helping the parents feel free to completely understand and accurately answer all the questions in order to make the study result as accurate as possible. 

One of the members was in charge of finding a Korean preschool nearby San Bernardino, contacting with the headmaster of the preschool, and asking for the permission for our questionnaire survey. After getting the permission, all of the group members had an meeting to discuss and decide the questionnaire format and content. We then sent the e-questionnaire via email to the headmaster. The headmaster helped us to print out 40 questionnaires and sent them to 40 parents whose children were in each level of the preschool. After about 2 weeks, the parents sent back their questionnaires to the headmaster, and we got the questionnaires back from the headmaster. In the end, another member compiled the statistics of all the answers to the questionnaires.
During the group discussion of the questionnaire format and content, we firstly assumed that there would be many Korean families participating in the survey because more than half of the children in the preschool were Korean. Moreover, there would be some Korean parents who cannot understand English very well. For this reason, we decided to provide the questionnaires in both English (see Appendix A) and Korean (see Appendix B). We also considered that some parents would be reluctant to honestly answer the questions about their children's developmental issues in early bilingual education. Taking into account the parents' feelings during the survey, we decided to put the sensitive questions mildly and indirectly, and to delete too sensitive questions in the questionnaire even though they would be very helpful to our research, in order not to offend the parents. 

The advantage for this study is that we gave full consideration to the participants' feelings and culture in the questionnaires with unbiased and general questions. The disadvantages for this study is that we only utilized questionnaires and only collected one source of data, but forgot to use multiple methods of data collection, which would make the survey results more accurate and general, and the number of the questionnaires is also not enough to generalize the study.

Data Treatment Procedure

The data analysis in the study was statistical and logical categorization. For the statistical procedure, all the questionnaires were manually coded to generate answers and meanings for analysis, and qualitative data were analyzed along descriptive methods. Based on the result of qualitative data, we mainly used deductive way to generate the survey results.

Since our study subject is the early bilingual education in the preschool, our target participants should be no more than 6 years old. Therefore, we deleted 3 questionnaires from the survey, which were done by the parents with the children who are respectively 8, 10, and 16 years old.

Questionnaires are easy to collect and analyze without misreading, compared with other data collection methods. But because of the limitation of data source, triangulations of multiple data sources were not built into data collection and analysis to achieve trustworthiness. 

Presentation of Findings

1. Results from Questionnaires

1) Out of 40 questionnaire surveys, 36 questionnaires were returned. 2 (5.6%) children are 1 year old. 9 (25%) children are 3 years old. 16 (44.4%) children are 4 years old. 4 (11.1%) children are 5 years old. 2 (5.6%) children are 6 years old. 8, 10, and 16 years old are respectively 1 (2.8%). Based on the requirement of the study subject and the target participant, 3 questionnaires done by the parents with the children who are respectively 8, 10, and 16 years old were deleted from the survey. Therefore, there are only 33 (91.7%) effective questionnaires in the study.

2) 28 (84.4%) children were born and raised up in America. 3 children were 1 year old when they came to America. The other 2 children came to America respectively when they were 3 and 4 years old.  

3) 27 (81.8%) children’s L1 is Korean, and 5 (15.2%) children's L1 is English. 

4) When at home, 22 (66.7%) children’s families only speak Korean, 2 (6.1%) families only speak English, and 8 (24.2%) families speak both English and Korean. 

5) When speaking with friends in the neighborhood, 8 (24.2%) children only use English, 14 (42.4%) children only use Korean, and 11 (33.3%) children use both English and Korean.

6) Only one (3%) parent does not like using bilingual language for his/her child's education. Almost all the parents (97%) like using bilingual education for their children. 

7) 22 (66.7%) parents are teaching or willing to teach their children their native language, Korean, when the school only gives English instruction, while 9 (27.3%) parents do not. 
8) Most of the children’s native language is not English, 7 (21.2%) parents want their children to learn both in English and Korean at school, 19 (57.6%) parents want English only, and 3 (9.1%) parents want their children to learn only Korean. 

9) 9 (27.3%) parents expect their children to master all the language skills and knowledge in writing, reading, speaking, and listening; 4 (12.1%) parents expect their children to master speaking and listening; 9 (27.3%) parents only expect their children to master writing; 9 (27.3%) parents only expect their children to master speaking. 4 (12.1%) parents only expect their children to master reading; 3 (9.1%) parents respectively expect their children to master reading and listening, reading and speaking, writing and reading. 
10) When English is the only medium used at school, 51.5% of parents think their children sustain lower L1 level than other children in their home country, while 42.4% think there is no difference.
11) 72.7% of the parents do not think their children have problems in learning other subject areas such as mathematics, social studies, and science for using bilingual language, while only 9 (27.3%) parents feel their children do have problems in learning other subject areas.
12) 81.8% of the parents do not think their children have slow emotional or behavioral development in acquiring bilingual language compared to monolingual language, while only 6 (18.2%) parents do think so. 

2. Findings

For answering three research questions, the results showed that (see Appendix C):

1) If using only English at school, 51.5% of children sustain lower L1 level than other children in their home country.
2) 72.7% of children have problems in learning other subject areas such as mathematics, social studies, and science for using bilingual language.
3) 81.8% of children have slow emotional or behavioral development in acquiring bilingual language compared to monolingual language. 
Based on the questionnaire survey, we found bilingual children usually use one language more than the other, particularly the language spoken more frequently at home or school. Generally, in this study, the children use L1 less formally to talk at home, while using L2 more formally outside the home. 

Comparing the answers of Question 9, 11, and 12 with other questions in the questionnaire, we found the children whose parents teach them L1 at home are less likely to have the lower L1 level than the children in their home countries; the children whose families speak bilingual language at home are less likely to have problems in other subject areas; the children who are living in a bilingual neighborhood are less likely to have the slower emotional and behavioral development than monolingual children.
Language learning is the most critical during the early age, and to a lesser extent, during the preschool. Therefore, children growing up in bilingual homes and/or receiving bilingual education easily acquire both languages. Bilingual children are at an advantage in this increasingly multilingual nation. Children growing up in homes where two different languages are spoken usually acquire both languages simultaneously. Although their acquisition of each language may be somewhat slower than that of children who are acquiring a single language, their development in the two languages combined is equivalent to that of monolingual children. 

Therefore, we concluded two factors which influence the effectiveness of early bilingual education in American preschools: 
1) Active Parent Participation: As Alanís (2008) stated, although some parents do not know much about their children’s bilingual education, parents of children in the dual language program still play a critical role of transfering the bilingual benefits afforded by the school to their children. For children enrolled in a bilingual program, home L1 instruction would help L2 acquisition, and a strong L1 background would develop a high level of L2 because significant L1 support could easily transfer to L2. 
2) Additive Bilingual Environment: Active bilingual environment can give substantial support for children to maintain their L1 by using both L1 and L2 for a variety of purposes, which are also the sociocultural aspects of language learning. Therefore, the children could get more positive effects of bilingualism in a bilingual community.

Limitations of the Design

In order to simplify the responses from the parents, the questions were limited to yes/no answers. The questions lack in depth concerning true effectiveness of bilingualism. Some questions could be designed to be more specific. The study did not include the factors of socioeconomic status and education level of parents, which influence on some of our outcomes. 

In the study, the questionnaire was the only source of data collection, whose number was also not enough to generalize the study. Multiple methods were not implemented in the data collection and analysis to make the survey results more authentic.
CONCLUSION

At the beginning of the twenty-first century, proficiency in only one language has not been sufficient for economic, social, political and educational success. Globalization and international communication necessitate the capability of articulating in more than one language. People from each ends of spectrum can argue about benefits and disadvantages of bilingual education with no end, and nevertheless, these arguments have resulted in the polarization on nation’s opinions of bilingual education to the extreme between nationalists who oppose bilingual education and liberals who welcome it. Some may suggest that it is still premature to draw any substantial conclusion on overall effective on bilingual education. 

However, in our opinion, it is no longer an issue whether educators approve the bilingual education or not, but it is sensible that they should rather focus on what kind of English education model they adopt for pre-K levels. We concur with Zelasko (1991) about concerning the education model in English, “it is an educational approach that not only allows students to master academic content material, but also becoming proficient in two languages is increasingly valuable and necessary skills in the early twenty-first century” (n.p.). In our opinion, linguistic imperialism has ceased long ago, and countries must open up their doors to others, for a country can no long exist by itself since the world has become intimately intertwined into every aspects of human life. Bilingual education has much to offer for children, for it not only has positive effects on their brain development but also on their behavior and attitude, transcending its spectrum on social, psychological, academic, and neurological facets.  

In order to improve the effectiveness of early bilingual education in American preschools, we provided some suggestions for both schools and parents:

1. The preschool should encourage parents to volunteer in the classroom and to extend the learning process from school to home, participate in the parent meeting with teachers to discuss issues and strategies for offering support to their children. 

2. Agreeing with Durána (2010), TBE could be an effective approach to improving the academic achievement of bilingual children in America, especially TEEBE, which could help the students who are not ready to learn academic subjects in English quickly transfer to mainstream, English-only classrooms. 
3. Another effective bilingual program for American bilingual children is Two-way bilingual education: 1) language-based L1 classes do not teach academic subjects; 2) content-based L2 classes teach students a variety of academic subjects, where students ask questions in L1, and bilingual teachers answer in L2.
RECOMMENDATIONS FOR FURTHER RESEARCH
Triangulations of multiple data sources should be built into data collection and analysis to achieve trustworthiness in the future, such as personal interview, classroom observation, and videotaping. Therefore, survey questions could be deep into the core of research questions, not only describing basic fact but also taking into account more factors which would influence the outcomes, such as socioeconomic status and educational background.

APPENDIX A:

Survey Questionnaire (English)
SURVEY QUESTIONNAIRE (ENGLISH)
Bilingual Education Survey

by California State University San Bernardino

EDUC 607 Introduction to Educational Research
	No.
	Questions
	Answers

	1
	How old is your child?
	___________ yrs old

	2
	Was your child born and raised up in America?

If not, how old was your child when she/he moved to America?
	□Yes  □No
(If no,) _______ yrs old

	3
	What languages are spoken and/or understood by people living in your home?
	□English

□Others(           )

□All of the above

	4
	What was the first language your child spoke?
	

	5
	What language does your child use when speaking with friends in the neighborhood?
	□English

□Others(           )

□All of the above

	6
	If English is not your native language, which language do you want your child to be taught at school?
	

	7
	Do you like using bilingual language (2 languages at the same time) for your child’s education?
	□Yes

□No

	8
	What language skills and knowledge do you expect your child to master this year?
	□Writing   □Reading

□Speaking □Listening

	9
	If your child uses English only at school, does s/he have lower level of native language than other children in your home country?
	□Yes

□A little
□No

	10
	If your child uses English only at school, do you teach your child his/her native language separately from school?
	□Yes

□No

	11
	Does your child have problems in learning other subject areas such as mathematics, social studies, and science for using bilingual language?
	□Yes

□A little
□No

	12
	Does your child have slow emotional or behavioral development in acquiring bilingual language compared to monolingual language?
	□Yes

□A little
□No


Thank you!
APPENDIX B:

Survey Questionnaire (Korean)
SURVEY QUESTIONNAIRE (KOREAN)
Bilingual Education Survey
by California State University San Bernardino

EDUC 607 Introduction to Educational Research
	No.
	Questions
	Answers

	1
	귀하의 자녀는 몇 세입니까?
	___________ 세

	2
	귀하의 자녀는 미국에서 태어나 자랐습니까? 

아니라면, 미국으로 처음 왔을 당시 몇 세였습니까?
	□네  □아니오

(아닐 경우) ________ 세

	3
	자녀가 가족들과 사용하는 언어는 무엇입니까?
	□영어

□기타 (              )

□위 전부

	4
	자녀의 모국어는 무엇입니까?
	

	5
	귀하의 자녀가 이웃들과 (혹은 친구들과) 사용하는 언어는 무엇입니까?
	□영어

□기타 (              )

□위 전부

	6
	영어가 자녀의 모국어가 아니라면, 자녀가 학교에서 어떤 언어로 배우길 원하십니까?
	

	7
	자녀의 교육을 위해, 이중언어 사용(동시에 두 가지 언어를 사용, 습득)을 선호하십니까?
	□네

□아니오

	8
	자녀의 언어교육에 있어 올해 어느 분야에 비중을 두고 계십니까?
	□쓰기   □읽기

□말하기 □듣기

	9
	자녀가 학교에서 영어만 사용하는 경우라면, 모국에 있는 다른 아이들에 비해 자녀의 모국어 실력이 조금 뒤떨어진다고 생각하십니까? 
	□네

□조금 그렇다

□아니오

	10
	자녀가 학교에서 영어만 사용하는 경우라면, 학교에서 받는 모국어 교육 이외에 별도로 가정에서 모국어를 따로 가르치십니까?
	□네

□아니오

	11
	자녀의 이중언어 교육으로 인해, 자녀가 다른 과목 (수학, 사회, 과학 등) 학습에 어려움이 있다고 생각하십니까?
	□네

□조금 그렇다

□아니오

	12
	단일언어(한가지 언어 사용) 습득에 비해, 자녀의 이중언어 교육이 심리적 혹은 행동 발달을 조금 늦추는 데 영향을 끼친다고 생각하십니까?
	□네

□조금 그렇다

□아니오


Thank you!

APPENDIX C:

Charts of the Results
CHARTS OF THE RESULTS
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