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Abstract


This article discusses the results of a survey conducted to explore how ESL students, who are residing in Southern California, perceive their native English-speaking teachers (NESTs) and non-native English-speaking teachers (NNESTs).  The research examines whether ESL students prefer NESTs or whether NNESTs are preferred, and how the students’ English proficiency levels have affects toward their preferences.  The essay also aims to examine whether the student’s native cultures have an influence in their preferences, and how students want their own cultures explored in their English classrooms.  65 participants (adult ESL students) were asked to answer a voluntary survey.  The survey data was analyzed mainly through quantitative research methodologies. The results indicated that students’ general preferences were based on their proficiency levels: Beginning-intermediate level students preferred NNESTs in their English learning, while intermediate-advance level students found NESTs more helpful in the advanced stage of acquisition. Students preferred NNESTs for subjects concerning grammar, but for acquiring other aspects of language fluency, such as conversation, vocabulary, reading and writing, their teacher preferences varied depending on their proficiency levels. However, the preferences were only somewhat skewed by the students’ cultural backgrounds.  In wide agreement, though, was the fact that students were of the opinion that there should be a paramount importance to having English teachers aware and sympathetic to their own linguistic and national viewpoints. Students wanted acknowledgement of their own native cultures, but the students’ central purpose in acquiring English was to learn of another world beyond their own. 

Introduction

With the development of globalized education, second language learners have an opportunity to choose the teacher, one who is a native English-speaker or one who is a non-native English-speaker. The preference between native English-speaking teachers (NESTs) and non-native English-speaking teachers (NNESTs) has become a topic of common interest. More and more researchers — from altogether different countries — increasingly focus on this topic. Thus far, most of the research has shown that second language learners prefer NESTs in writing and grammar learning. NESTs offer the formidable qualities of being able to explain pronunciation, instill confidence their students, and give nuanced explanations between English and their native language. Additionally, learners tend to feel more comfortable and enjoy learning with NESTs because they feel that their teachers are authentic embodiments of what they hope to attain in the new language. In contrast, however, students indicate that NNESTs exert openness, respect for other cultures, and a willingness to meet students’ needs. Based on these aforementioned research results, we want to deduce whether NESTs or NNESTs are more acceptable for second language learners, and if they might be bettered served in uniquely separate contexts. In order to attain this need, we have created a survey for second language learners who are residing in Southern California, asking for their preferences between NESTs and NNESTs to determine an exact answer as to which type of instructor meets their scholastic needs.

Purpose of the Study


Using a quantitative research approach, this study hopes to investigate whether second language learners prefer teachers who are native speakers of English, or rather if non-native speakers of English are preferred. Another goal of this study is to discover and retrieve results that indicate whether or not there is any direct correlation between English proficiency and student preference.  The purpose and prize of this study aims to also examine whether the students’ native cultures have an influence in their preferences.  Even more curious and fascinating is the results dealing with how students want their own cultures explored in their classrooms. The study therefore aims to answer the following research questions:

· Do ESL students prefer to have teachers who are non-native speakers of English or teachers who are native speakers?
· How do the preferences vary with the students’ language proficiency levels?

· Do students’ preferences vary by their cultures?

· How much of their own culture do they want reflected in their English language learning classes? 

Literature Review

Host Teachers’ Perceptions of Non-native ESL teachers

Nemtchinova (2005) conducted a study attesting that NNES teachers preparing to become ESL teachers can be as effective as their NES peers in the same teaching situations, and to draw attention to NNES teachers’ strengths as language educators.  The study was also designed to help practicum coordinators, who have problems placing NNES teacher trainees into classrooms in TESOL MA programs because some host teachers may have reservations about NNES teachers’ teaching abilities (Nemtchinova, 2005).  

The study took place in six coastal states in America and the participants were made up of 97 host teachers, who had NNES teacher trainees in their classrooms (Nemtchinova, 2005).  The participants worked in universities, community colleges, and elementary and secondary schools, and they received a questionnaire, which asked them to write their opinions, views, and perceptions, lending insights into NNES teacher trainees’ strong and weak points (Nemtchinova, 2005).  The result of the study challenged the misleading notion that NNES teachers were handicapped in language teaching; the host teachers, in fact, suggested that it might be an advantage to have NNES teachers in their classrooms in some important ways (Nemtchinova, 2005).  Even though the negative ratings and unfavorable comments in some categories were observed, the overall results of survey illustrated that host teachers, who worked with NNES teacher trainees, believed that they possessed skills that characterize the performance of efficient English language educators (Nemtchinova, 2005).  
Non-native and native English speaking teachers’ effects on academics

Butler (2007) conducted a study investigating the relationship between learners’ perceptions and attitudes regarding NES teachers versus NNES teachers’ qualifications and performance levels. The author examined the effects of Korean elementary school teachers’ accents on their students’ listening comprehension, and the students’ feelings toward teachers with American-accented English (a native speaker model) in comparison to Korean-accented English (a non-native speaker model) (Butler, 2007).  

The participants in the study were 312 Grade 6 students in Korea, with a 173 of those students enrolled in a school in Seoul, the capital city, while 139 of the other students were enrolled in a school in Deagu, a suburban city (Butler, 2007).  Comprehension test scores and questionnaire responses were collected as the data; the analysis of the data failed to find any significant differences in the students’ performance between two accented English conditions (Butler, 2007).  However, the examination revealed there were some significant differences in students’ attitudes toward accents.  Korean elementary students thought that the American-accented English speaker had better pronunciation, was more confident in her use of English, and would focus more on fluency (Butler, 2007).  The students also expressed a stronger preference to have the American-accented English speaker as their English teacher than the Korean-accented English speaker (Butler, 2007).  

At the same time, regardless of the teachers’ accents, the students’ desire to have them as their teachers was highly related to the students’ responses regarding the following teacher qualities: pronunciation, confidence, empathy, and ability to explain the differences between English and Korean (Butler, 2007).  Students perceived that certain qualifications are more important to NES teachers, while a different set of qualifications are more applicable for NNES teachers (Butler, 2007).  Beyond these results, various other qualifications were perceived to be important regardless of NES versus NNES status (Butler, 2007).

Likewise, a study of the explicit and implicit attitudes of Thai students towards native English speaking teachers (NESTs) and non-native English speaking teachers (non-NESTs) came to similar results (Watson, T.R. and Pojanapunya, P., 2009). Students’ explicit attitudes showed a preference for NESTs, with more warmth felt towards non-NESTS; however, students’ implicit attitudes showed no difference in students’ preferences for NESTs over non-NESTs (Watson, T.R. and Pojanapunya, P., 2009). It was also found that the explicit attitudes of the students were not related to their implicit attitudes and whether or not they had previous learning with an NEST had little effect on both implicit and explicit attitudes (Watson, T.R. and Pojanapunya, P., 2009).

The employability of non-native-speaker teachers of EFL: A UK survey

The native speaker still has a privileged position is English language teaching, representing both the model speaker and the ideal teacher (Clark, E. and Paran, A., 2007). Non-native-speaker teachers of English are often perceived as having a lower status than their native-speaking counterparts, and have been shown to face discriminatory attitudes when applying for teaching jobs (Clark, E. and Paran, A., 2007). This paper describes a study which investigated to what degree the same is true for ELT employers in the United Kingdom, where little research into this field has been carried out (Clark, E. and Paran, A., 2007). The researchers sent questionnaires to three different institution types, as the UK university sector is relatively small (Clark, E. and Paran, A., 2007). The three types of institutions were private language schools (British Council accredited); this category included a number of independent schools which ran summer EFL classes, university and other HE institutions, and FE (Future Education) institutions (Clark, E. and Paran, A., 2007).

In response to the question posed in this research-Is being a native speaker important for employers of English language teachers in the UK?- they can confidently say that it is (Clark, E. and Paran, A., 2007). Almost three quarters (72.3%) of respondents consider a job applicant’s being an NES either moderately or very important (Clark, E. and Paran, A., 2007). Not only do employers think being an NES is important, but they also make hiring decisions based on it (Clark, E. and Paran, A., 2007). The result of this study confirmed that this is a fair description of the challenge faced by an NNES teacher in the UK. If she/he applies for a teaching job, their lack of native speaker status will be viewed as an important consideration at over 70% of the institutions in this survey (Clark, E. and Paran, A., 2007). 

Thai Teachers of English


Hayes in his study of Thai teachers, teaching in their native context, felt there exists significant imbalances in the knowledge base of non-native teachers in teaching English within their own cultures and wanted to provide balance by opening a window of understanding into how these teachers made sense of the social world of teaching which they inhabited (Hayes, 2009). 


Hayes did unstructured interviews with seven Thai teachers of English and transcribed the interviews verbatim and also observed informants’ in their classrooms (Hayes, 2009). After analyzing the transcripts and notes, Hayes found that many of the teachers combined more traditional methods of teaching English, like grammar translation, with more communicative methods in ways that best benefited their students and also aligned with the desires and expectations of the school administration (Hayes, 2009). Hayes notes that the teachers were deeply committed to their jobs and were very perceptive at meeting the local needs of their teaching context (Hayes, 2009). In conclusion, Hayes highlights the need for recognition that non-native English speaking teachers are first and foremost career teachers within their own society with much wider social responsibilities than often presumed in the English teaching context (Hayes, 2009).


From the students’ perspective, one study of Thai students’ preferences of native English speaking and non-native, or in this case native Thai speaking English teachers, it was shown that students perceived learning English would be easier with a Thai teacher while learning would be more enjoyable with a native English speaking teacher (Grubbs, S.J., Jantrach, V., and Kettern, S., 2010). It is interesting to note that in regards to which teacher would make learning easier students who currently had a Thai teacher showed a greater preference for Thai teachers than students who currently had a native English speaking teacher; likewise in the area of which teacher would make learning more enjoyable, the group of students who currently had a native English speaking teacher showed a greater preference for a native English speaking teacher than the group of students with a Thai teacher (Grubbs, S.J., Jantrach, V., and Kettern, S., 2010). This phenomena also carried over to the question of which teacher would help students improve their language skills as well; on the whole both groups of students preferred native English speaking teachers, but the group of students who currently had a native English speaking teacher preferred those teachers by 15% more (Grubbs, S.J., Jantrach, V., and Kettern, S., 2010). 


In specific language skills students preferred Thai teachers for writing and grammar and native English speaking teachers for pronunciation, reading, speaking, and listening (Grubbs, S.J., Jantrach, V., and Kettern, S., 2010). When it came to which type of teacher was most effective at teaching the above skills as a whole, the native English speaking teacher was preferred (Grubbs, S.J., Jantrach, V., and Kettern, S., 2010).  What was interesting was that while this study resulted in some general trends amongst both groups, students tended to prefer the teacher their currently had; however with the question about teachers’ overall effectiveness students who currently had a Thai teacher showed 7-20% fewer responses indicating Thai teachers were effective (Grubbs, S.J., Jantrach, V., and Kettern, S., 2010).   
Chinese students’ perceptions of native English-speaking teachers in EFL teaching

While still engaged in developing their students’ linguistic competence, English teachers nowadays are also turning their attention to developing students’ communicative competence to compensate for the shortage of English teachers in terms of both quantity and quality (Rao, 2010). That’s why the author wants to find out what Chinese students’ perceptions of NES teachers in EFL teaching (Rao, 2010).  

This study reports the view of 20 Chinese English as a Foreign Language (EFL) students on the strengths and weaknesses of native English-speaking (NES) teachers in EFL teaching (Rao, 2010). The author randomly selected 36 third-year students majoring in English of English Language and Literature Department (ELL) of Jiangxi Normal University (JXNU) from the enrolment lists; of the 29 who agreed to participate, the author subsequently selected 20 students as the database (Rao, 2010). All the students had attended one or two courses offered by NES teachers, and were therefore familiar with NES teachers’ approaches and styles in the teaching of English (Rao, 2010). Based on the preliminary data from the open-ended questionnaire, this study relied on in-depth interviews as the main means of data elicitation (Rao, 2010). The interviews were semi-structured and reflexive and each interview lasted one hour or so and was conducted in Chinese (Rao, 2010). All the interviews were audio-taped and transcribed verbatim (Rao, 2010). The transcripts of the interviews were later given to the interviewees to check for accuracy (Rao, 2010). 

In regards to personal qualities, seventy of the participants reported that the NES teachers did a good job considering it was their first time to teach English in an EFL context; while in contrast, 29% of the participants were suspicious of some native speakers’ qualifications for an EFL teacher (Rao, 2010). In general, participants valued positive personality traits exhibited by NES teachers (Rao, 2010). Benefits in attending EFL classes by NES teachers were: native language authenticity, cultural familiarity, new methodological insights (Rao, 2010). Problems encountered in NES teachers’ classes: insensitivity to students’ linguistic problems, conflict in the teaching and learning styles, and unfamiliarity with local cultural and educational system (Rao, 2010).
 
Japanese ESL and EFL students’ perceptions of native and non-native English teachers

This mixed method study sought to explore the perceptions of Japanese ESL and EFL students toward the classroom  behaviors of native speaking (NS) and nonnative speaking (NNS) instructors who were native Japanese speakers (Saito, H. and Ebsworth, M., 2004). Two sample groups of 50 students participated in this study: 50 ESL students in New York and 50 students in Tokyo, both enrolled in private universities in high-intermediate or advanced level courses (Saito, H. and Ebsworth, M., 2004).  The authors used a 49-item open ended questionnaire for the quantitative portion of the study; three students from each group were selected for the qualitative component, which consisted of participating in a detailed discussion with a researcher about their answers to the questionnaire (Saito, H. and Ebsworth, M., 2004).   


The questionnaire evaluated the importance that the students placed on professionalism, encouraging participation, openness, feedback and strictness, seeking to identify the teacher behaviors which students perceived to be most relevant for instructors in each category (Saito, H. and Ebsworth, M., 2004).  There was a large disparity in age between the two groups, with the EFL groups having a mean age of 19.84 compared with 25.20 for the ESL group (Saito, H. and Ebsworth, M., 2004).  This proved to be significant because openness was the only category that did not have a high covariance with age (Saito, H. and Ebsworth, M., 2004).  The authors were forced to remove the variance associated with age from the error term and then estimate the means in the affected categories to correct for the influence attributed to the age discrepancy (Saito, H. and Ebsworth, M., 2004). 


Both EFL and ESL students indicated that they valued openness and identified availability outside of class, respect for other cultures, maintenance of a relaxed and open atmosphere, and a willingness to adjust content to meet student needs as very important behaviors influencing this (Saito, H. and Ebsworth, M., 2004).  Perceptions of encouraging participation and strictness were the most notable differences between the two groups (Saito, H. and Ebsworth, M., 2004).  While both groups identified teacher strictness negatively, EFL students had a much stronger negative reaction, identifying homework, not finishing class early, and using attendance as part of the grading criteria as extremely negative behaviors that strict instructors commonly engaged in (Saito, H. and Ebsworth, M., 2004).  They also perceived that instructors who gave high grades for simply attending class and did not assign homework to not be strict and had a very positive impression of them (Saito, H. and Ebsworth, M., 2004). 


ESL students placed a high value on instructors who encouraged participation, while EFL students viewed it very negatively (Saito, H. and Ebsworth, M., 2004). Many EFL students indicated that they actively sought out classes that did not require active participation (Saito, H. and Ebsworth, M., 2004). The EFL students did find that native Japanese instructors were more empathetic toward the challenges they faced in learning English (Saito, H. and Ebsworth, M., 2004).  They expressed a high level of appreciation that these instructors were able to explain difficult issues in Japanese (Saito, H. and Ebsworth, M., 2004).   As a group the EFL students were highly disturbed that NS English teachers insisted that only English be spoken in the classroom (Saito, H. and Ebsworth, M., 2004).  Both groups felt that learning expressions used by NS of English and hearing points of view that differed from those of the Japanese were highly beneficial characteristics demonstrated by NS instructors (Saito, H. and Ebsworth, M., 2004).  


However, in one study on the preferences of Turkish EFL students in regards native speakers of English teachers and non-native speakers of English teachers, students actually preferred teachers who were stricter (Ustunluoglu, 2007). Evrim Ustunluoglu found in his research that students in Turkey preferred non-native English teachers in more scholarly areas while native English teachers were preferred for their personalities and communication skills (Ustunluoglu, 2007).Ustunluoglu administered a questionnaire to 311 students at various levels of learning English at the Izmir Univeristy of Economics (Ustunluoglu, 2007). The questionnaire had 30 items that covered the following topics: in-class teaching roles, in class management roles, in-class communication roles, and individual features (Ustunluoglu, 2007).  


In his analysis Ustunluoglu notes that non-native teachers of English better understood the Turkish culture and were better able to meet the students’ learning needs and in-class management needs (Ustunluoglu, 2007). Native teachers of English were seen as more lenient and less authoritative, which did not match the expectations of Turkish students (Ustunluoglu, 2007). However, while students preferred the instruction and management styles of the non-native teachers who used their knowledge and membership in the Turkish culture to teach English, students preferred the personalities of the native teachers of English due to their energetic and cheerful dispositions, their use of body language, and their calling students by their first names (Ustunluoglu, 2007). While certainly there needs to be further research into teaching style differences between native and non-native teachers of English, there is much to be said about using the students’ native culture to teach English. 
Spanish L2 students’ perceptions of native and non-native Spanish teachers



This was a quantitative study that investigated U.S. college students' attitudes toward native (NS) and nonnative (NNS) speaking instructors of Spanish (Hertel, T.J. and Sunderman, G., 2009).  Students were asked to evaluate the instructors' knowledge of the subject, teaching ability and their perceived learning  using a 6-point Likert scale from 1 (strongly disagree) to 6 (strongly agree) (Hertel, T.J. and Sunderman, G., 2009).  Data was collected by administering a questionnaire to a large sample of 292 students in three different proficiency levels beginning, intermediate and advanced) at a large U.S. university (Hertel, T.J. and Sunderman, G., 2009).  


The students were asked to evaluate instructors in four knowledge domains; vocabulary, grammar, pronunciation and culture.  Results from a  simple analysis with the Likert scale rating collapsed with 1-3 representing disagree, 4-6 representing agree indicated that students preferred perceived NS instructors to have stronger knowledge of the subject matter for vocabulary (72%), pronunciation (70%) and culture (58%.) (Hertel, T.J. and Sunderman, G., 2009).  NNS instructors were perceived to have superior grammar knowledge by over 60% of the students (Hertel, T.J. and Sunderman, G., 2009).  Students perceived that the teaching ability of NS instructors to be lower for grammar (25%) but similar for pronunciation and culture (Hertel, T.J. and Sunderman, G., 2009).  Vocabulary was not evaluated due to an error with the questionnaire (Hertel, T.J. and Sunderman, G., 2009).  The students indicated that their learning potential was higher for pronunciation and culture with a NS instructor, but in vocabulary and grammar they felt that their learning potential was higher with a NNS instructor (Hertel, T.J. and Sunderman, G., 2009). The authors compared these results with several studies involving EFL and ESL students and found the results of this study were consistent with those investigations (Hertel, T.J. and Sunderman, G., 2009).  They concluded that perceptions regarding NS and NNS instructors were not influenced by the language being studied (Hertel, T.J. and Sunderman, G., 2009).  
Teacher’s preferences of English varieties


One study explored the beliefs of ‘non-native English speaking’ teachers about the usefulness and appropriateness of varieties of English such as English as an International Language (EIL) and English as a Lingua Franca (ELF), compared with native speaker varieties, American English and British English (Young, T.J. and Walsh, S., 2010). The participants were twenty-six teachers from countries in Europe, west, southeast, and east Asia, and Africa; all were studying at the same university in the UK for a Master’s or PhD degree in TESOL, Education, Applied Linguistics, or Crosscultural Communication. All taught English in their home countries and held at least the minimum qualifications to teach English language in their education system (Young, T.J. and Walsh, S., 2010). 


The data was collected in three ways: solicitation of volunteers through e-mail, focus groups, and individual interviews (Young, T.J. and Walsh, S., 2010). Each focus group was audio recorded and the recordings were then analyzed by the authors; each individual interview lasted between 45 minutes to an hour (Young, T.J. and Walsh, S., 2010). The study addresses the current theoretical debate concerning ‘appropriate’ target models of English in different contexts worldwide (Young, T.J. and Walsh, S., 2010). Participants were in three focus groups and they were asked to reflect on their experiences both as learners and as teachers of English and to consider which variety or varieties of English they had themselves learned, and which variety, if any, they chose or were ‘told’ (by education authorities or curricula) to teach (Young, T.J. and Walsh, S., 2010). In addition, participants were asked for their views on the attractiveness and usefulness of the different varieties, as well as their views on the nature of EIL/ELF (Young, T.J. and Walsh, S., 2010).


After reflection the teachers felt that at earlier stages of their English development they had learned more local varieties of English and as their proficiency grew they began to learn more standard forms of English, either American English or British English; the majority also felt that they were currently teaching American English (Young, T.J. and Walsh, S., 2010).  A majority of the teachers expressed that they preferred to teach the standard forms of English to the perception that these varieties are more useful to students and hold some amount of status in academic settings (Young, T.J. and Walsh, S., 2010). Overall many teachers were interested in the EIL and ELF varieties of English, but felt they were not useful in the classroom context due to uncertainty of what those varieties actually were and many teachers felt the need for a standard form of English and felt that in the future they would probably continue to predominately teach American English (Young, T.J and Walsh, S., 2010). 

Constructing Culture in ESL/EFL Classrooms


In her study of three ESL classrooms in California and three EFL classrooms in Chile, Julia Menard-Warwick searches for the construction and representation of cultures between students and teachers (Menard-Warwick, 2009). Menard-Warwick spent 8 hours in each classroom over a period of several weeks in which she audiotaped her observations, wrote ethnographic field notes, and interviewed teachers to debrief potential findings (Menard-Warwick, 2009). Menard-Warwick’s main purpose in her study was to identify moments of what she calls “discursive faultlines” or moments in classroom talk where cultural misunderstanding exists (Menard-Warwick, 2009). During her analysis, Menard-Warwick coded her transcriptions for moments of cultural discussion and where the discussion came from, whether it originated in text or from the students (Menard-Warwick, 2009).


Menard-Warwick’s analysis of the discursive faultlines she found within the classroom dialogue led her to many suggestions for pedagogy; explicitly teaching culture by: problematizing cultural representations, encouraging dialogue, and promoting interculturality (Menard-Warwick, 2009). It seems fitting that this type of intercultural communication would occur in ESL and EFL classes. The students within these classrooms each have a degree of interculturality out of the necessity brought on by their motivation to be speakers of English. These students are also the ones to create the biggest change within cultures as a result of their participation in two or more, oftentimes opposing in views, cultures. The only thing missing from Menard-Warwick’s study was the inclusion of the students’ opinions on the inclusion of their own culture and the target culture in their instruction, which would be a key piece in solidifying the importance of the explicit teaching of culture in the naturally multicultural ESL and EFL classroom contexts. 

Methodology

Participants 


The participants in the study are 65 adult ESL students, all of whom are currently living in the United States.  Their native languages are listed as the following: Chinese (22 students), Arabic (12 students), Korean (11 students), Spanish (9 students), French (3 students), Japanese (3 students), Tagalog (2 students), Punjabi (1 student), and Kiswahili (1 student).  Their English fluency levels are listed as the following: Advanced (12 students), Intermediate (42 students), and Beginning (11 students).  Those proficiency levels were self-assessed by the participants during the process of answering the questionnaire. 

Materials and Procedures


The participants were asked to answer a voluntary survey (See Appendix 1).  The instructions of the survey were given entirely in English. We ensured that all of the participants involved fully understood what to do through the process of taking the survey, and the general — but not specific — purpose of the survey.  At the first point in the survey, students were asked to answer what their native languages were, then their English proficiency levels, and what their motivations for learning English were from the onset.  Then, they were asked whether they preferred NESTs or NNESTs for their English learning when it came to acquiring different aspects of the language fluency (grammar, conversation, vocabulary, reading, and writing).  Their perceptions toward what NESTs and NNESTs could offer were also examined as well.  Lastly, the students were asked to evaluate the most important qualities they would hope to find in future or current English teachers.  The participants were asked to judge those questions, in total, using a 6-point scale for each question (choosing 1 to meant Strongly Disagree and 6 meant Strongly Agree).  To allow a critical space for more open-ended reactions and observations, the survey’s structured items were supplemented by narrative questions.  

Data Analysis 


The survey data was analyzed to identify ESL students’ preferences and perceptions toward NESTs and NNESTs.  Two types of data were available during the survey questioning: 1) qualitative research data in the form of the participants’ comments for open-ended questions; 2) however, the numerical data, which is intended to be quantitative in nature, ends up being more significant because it can also indicate the common preferences and perceptions ESL students’ have toward NESTs and NNESTs instructional qualities.  

Results and Discussion

Question 1: Do ESL students prefer to have teachers who are non-native speakers of English or teachers who are native speakers? 

We asked the students whether they preferred native English-speaking teachers (NESTs) or non-native English-speaking teacher (NNESTs) in the subjects of grammar, conversation, vocabulary, reading and writing.  In all subjects with the exception of grammar, the students indicated that they preferred NESTs over NNESTs.  The responses were further analyzed based on the nationality or proficiency level of the respondent.  The students rated their own level of proficiency and identified their nationality as part of the survey.  No other method was used to verify their responses to these questions. 


The nationality of the students appeared to have no meaningful impact on the preference the students' expressed for NESTs or NNESTs.  The 65 students were divided by their nationality.  Nationalities represented in the sample were Chinese (22 students), Saudi Arabian (12 students), Korean (11 students), Spanish (9 students) and Other Nationalities (11 students, consisting of 3 Japanese, 3 French, 2 Philippine, 1 Central African, 1 Indonesia and 1 Pakistani students). These students were combined into one category because there were not enough participants from each nationality to comprise a significant sample.


 Students preferred NESTs in writing, with 66% of all students preferring NESTs.  63% of all students preferred NESTs for the subject of reading.  When analyzed by nationality, only the other students expressed a preference for NNESTs in both subjects, with only 36% of this group indicating a preference for NESTs in writing and 45% in reading. The Chinese, Arab, Korean, and Spanish students all preferred NESTs for both subjects. 


Similar results were obtained for vocabulary and conversation. The preference for NESTs expressed by students in the subject of vocabulary was 54%. In Conversation, 85% of fall students preferred NESTs.  As a group, only the Korean students' preference in vocabulary was contrary to these results, with 45% preferring a NNESTs.
                                                                                                                                                                                                                                                                                            


Grammar was the only subject in which all students preferred NNESTs, with only 44% of al students preferring NESTs.  When analyzed by nationality, the Chinese, Arab and Korean groups all preferred NNESTs, while the Spanish students and other students of other nationalities preferred NESTs.


When the preferences were analyzed by the proficiency level of the students, it was clear that the level of proficiency in English the student had obtained significantly influenced their preference for NESTs.  This was demonstrated by the fact that the advanced level students averaged 31% higher in their preference for NESTs than the beginning level students.  In addition, the advanced level students preferred NESTs in all subjects, while the beginning level students preferred NESTs in only 2 subjects.  Furthermore, in all subjects the beginning level students had a lower level of NESTs preference than the student expressed overall.

Question 2: How do the preferences vary with the students’ language proficiency levels?

In total, there were 65 ESL learners, who participated in our survey. They included 11 students in the beginning levels of language acquisition, 42 students in the intermediate levels, and 12 students in the advanced levels. All averages considered, the language proficiency levels of most students were at intermediate level when the study was taken (Table Fluency). 

In general, beginning-intermediate level students preferred NNESTs, while intermediate-advanced level students prefer NESTs. Beginning-intermediate level students considered that NNESTs were more knowledgeable about grammar than NESTs and could understand their needs and anxieties in acquiring English (Table Question 6C and Question 6D). In slight contrast, however, intermediate-advanced level students admitted that NNESTs and NESTs were both good at grammar teaching. Still, many of those same students concluded that NESTs were more likely to know their needs in accomplishing better English fluency (Table Question 6C and Question 7D). All of the students, regardless of their disparate skill sets, surmised that both NNESTs and NESTs should understand their own cultures (Table Question 6A and Question 7A). The difference of this desire is found in the small print: beginning level students thought that the their own cultural identities should be added into English classes, while intermediate and advanced level students argued that their own cultural identities should not appear in an English class. They all agreed — above and beyond the earlier sentiments mentioned — that English teachers had better not use the learners’ own native languages during English instruction in a classroom setting (Table Question 6B, Question 7B, and Question 8). The students, in all levels, attached an august importance to the degree at which English teachers used the input language in their classrooms (Table Question 8D).

Some casual observers in the realm of education and achievement policy-making, might argue that second language learners are “blank slates,” receivers of information, empty vessels waiting to be filled.  This observation, though, is a dangerous one. Whenever ESL students learn new language, they use the language they already carry within themselves in order to make sense of the language they need to acquire.  This truism is especially the case at the beginning-intermediate level for ESL students. Henceforth, the beginning-intermediate level students need NNESTs who are more familiar with their cultures, so that they might successfully navigate them through the rough and joyous ride through their ESL learning process.  In doing so, the NNESTs can help them to construct a new language system and to acquire grammar, vocabulary, and sentence patterns of the new target language more easily. 

In contrast, for intermediate to advanced level students, they have had cognition in their target language systematically. If their English teachers are just like the instructors they had before, they will plateau in their progress further on, which could accord them with a process of fossilization in their language acquisition. So in that case, intermediate-advanced level students need NESTs to guide their learning because, the NESTs, themselves, have more knowledge of target language than NNESTs instructors.  As such, they can set up a higher, more difficult and complex language labyrinth for them to journey through. 

In conclusion, the study’s results allow us to deduce that English learners’ preferences indeed vary with the students’ language proficiency level. Beginning-intermediate level students prefer NNESTs in their English learning, while intermediate-advanced level students carry within them the bias that NESTs are more helpful in the advanced stages of acquisition. 
Question 3: Do students’ preferences vary by their cultures?

From our survey, we found out that students’ preferences do vary by their native cultures. We had students from China, Taiwan, Korea, Spain, Saudi Arabia, France, Japan, Philippines, and India answering our survey. According to our survey’s results, Chinese students, Korean students, Spanish students and pupils from several other countries felt that NESTs successfully sewed English to their native cultures while the exception to that shared sentiment came from Asia.  Unlike other foreign students, Korean pupils felt that NNESTs connected English to their own culture (see Table Question 6A & 7A). 

As for the native language components involved, Chinese students and Arabic students thought that native English speaking teachers successfully relayed connections of English to their own native language, while Korean students, Spanish students and students from other countries thought that NNESTs connected English to their native languages (see Table Question 6B & 7B). Additionally, Chinese students and Arabic students, as well as students from other countries felt NESTs knew more about English grammar, while Korean students and Spanish students felt that NNESTs know more about English grammar (see Table Question 6C & 7C).

When it comes to the understanding the students’ needs and desires in their educational experience, Chinese students, Spanish students, and students from other countries felt that NNESTs were sympathetic to their goals of attaining the language. Arabic students felt that NESTs understood their needs when working as English teachers. For Korean students, they thought both of categories of teachers equally understood their needs as instructors in the classrooms (see Table Question 6D &7D).

As we can see from the results of our survey, it is interesting to highlight that Chinese students felt NESTs connected English to their culture, and made English matter to their own native language contexts, knew more about English grammar and understood their needs as English teachers. They felt — that since the target language is the Native English Speaking Teachers’ first language — that they should know more than NNESTs as a consequence, and in doing so, students should be able to learn the advanced language patterns from NESTs.

For Korean students, the view of this sentiment is completely converse to that of Chinese students in their deliveries, opinions and expectations. Korean students think NNESTs connected English to their culture, correlated English to native language, knew more about English grammar and understood their needs as English teachers in the process. For Korean students, the purpose of learning English is to pass a battery ram of tests. This kind of English-learning focuses relentlessly on grammar, writing, vocabulary and writing again. Like that of Japanese students, Korean pupils are not adequately adjusted to passive and active language production; henceforth, namely their listening and speaking skills are remotely satisfactory in nature. In this case, students often prefer NNESTs to teach them English because NNESTs know how to explain the grammar to students using the laws and rules from their own language. Therefore, Korean students felt more comfortable and felt increasingly sure that NNESTs stitched English learning to their own cultural identities and were likewise aware of the anxieties and confusion in learning the language. For example, one student from Korea said: “Before non-native English teachers become teachers, they are same as us, so they can understand what I feel when I have problem with English.” Another student from said: “Non-native English teachers could be very effective to teach and provide what I want.”

In closing, we also discovered from our survey that students generally held the opinion that there should be a paramount importance in having English teachers, who are aware and sympathetic to their languages adaptability patterns and strengths when connecting the dots from one language process to another (see Table Question 8A). Therefore, culture does in fact, to a very large extent, work as a central component of importance during the process of English-learning and language acquisition. 

Question 4: How much of their own culture do they want reflect in their English language learning classes?

Language and culture are so closely related that it seemed beneficial to make sure students were asked questions about how they would like to see their own culture presented in the English language learning classroom. Essentially continuous dialogues between cultures occur in an English language learning classroom as students are negotiating their roles as members or participants of two cultures. All questions regarding culture were presented using a 6 point Likert scale with 1 as Not Important and 6 as Extremely Important other questions regarding culture used 1 to mean Strongly Disagree and 6 Strongly Agree. 


Results indicated that overall students felt that whether or not their English teacher understood their culture was only somewhat important with a mean of 4.08.  There was only a slight difference of means across proficiency levels with beginners at a mean of 4.09, intermediate students with a mean of 4.02, and advanced students with a mean of 4.25. In regards to whether or not their English teacher should speak their native language, students indicated that this was not very important at all with an overall mean of 2.62, and across proficiency levels beginners had a mean of 2.09, intermediate students a mean of 2.86, and advanced students with a mean of 2.33.  Intermediate students gave a slightly higher level of importance to whether or not their English teacher spoke their native language; this may indicate a need for intermediate students to be show explicit connections between English and their native language, but even still the results were on the lower half of the scale. Further investigation into the relationship between intermediate students and use of native language to interpret the second language is needed.


When it came to classroom activities that included students’ native cultures, results were a lot more varied amongst proficiency levels. Students were asked how important it was to them that their English teacher includes their culture in class activities and instruction and beginning students felt this was somewhat important with a mean of 4.09, while intermediate students had a mean of 2.95 and advanced students had a mean of 3. This may be due to the fact that initially beginning students may have little experience or contact with the target culture and rely on their native culture to explore and interpret the second language and target culture. Intermediate and advanced students have had more experience with the target culture and language and may not need as much native culture support. Many intermediate and advanced students indicated in their comments that since they were learning English it seemed to make more sense that teachers focused on the English culture and not so much of the students’ own cultures. In fact some students indicated that they in fact learning about the target culture was part of their purpose in learning English. These comments may show the reasoning for responses falling more towards the middle of the scale. On the other side some students expressed that they felt more comfortable with a teacher who understood their culture, that if their English teacher understood their language they could help them better with areas of difficulty, and that an English teacher should have an understanding of many cultures in an effort to better understand students. 


Students were also asked which teacher, a native speaker of English or a non-native speaker of English, better related English to their language and culture. Results demonstrated that students felt a native speaker of English better related English to their native language with a mean of 3.77 in comparison to a mean of 3.42 for non-native speakers of English. Beginning students had an even higher mean with a preference towards non-native speakers of English with a mean of 4.10; again this may be due to a beginning students’ limited exposure to English prior to studying and reliance on the native language to interpret the native language. With the question of which teacher better related English to their native culture, students indicated little difference between the two teachers; non-native teachers had a mean of 3.17 while native speakers of English had an overall mean of 3.46.  Comments from students relating to these areas were varying. Some students felt that NNESTs would have gone through a similar process to them as a student and may understand them better, while others indicated that NNESTs and NESTs should both have received equal amounts of education and be equally qualified to teach English; this may again be the reason why results fell more towards the middle of the scale. 


It seems that either broader or more specific research into this topic may result in more conclusive findings. While there seemed to be a slight trend for beginning students to desire more of their own culture in the English language learning classroom, there lacks enough data to make this a completely true statement. What may also have been indicated was that while students felt presence of their culture was somewhat important, part of their purpose in an English language learning classroom was to learn the English culture and lessened their desire for the presence of their culture in the classroom.

Conclusion


Many of the findings in this study demonstrate a need for further study. The scope of this study centered on ESL students in the U.S.; what may add more depth to this study would be the inclusion of EFL (English as a foreign language) students and their preferences. EFL students were not included in this study due to convenience sampling and time constraints, but should be included in further studies as a way to compare ESL student preferences to EFL student preferences. Our study also may have yielded further information with a more numerous and more targeted scope of participants. Our sampling was random and voluntary, in further research we may seek out specific types of students especially with reference to differing proficiency levels, to have more of a balance between levels which may result in more conclusive findings. 


In relation to the students’ native cultures in the classrooms, students did not strongly indicate a desire for the presence of their native culture in the classroom. Beginning students showed a slightly higher preference for the inclusion of their native culture in the classroom, but further investigation into this is needed to make the results firmer. Results seemed to indicate that students preferences were based more on their proficiency levels and only somewhat varied by native culture, which may demonstrate a need for teachers to adjust their methods to meet the needs of students at their specific proficiency level and use culture as a possible tool to aid in this where indicated by students. An excellent follow up study would be to ask students to classify their needs as an English student over the course of their study of English and how those needs changed with proficiency. A study of this nature may be extremely beneficial to all teachers of English, whether native or non-native speakers of English.


Our study did show that as a whole, students seemed to prefer NNESTs for the subject of grammar. This begs the question, what is it that NNESTs do in their methods to better meet the grammar needs of their students over NESTs? A studying comparing the grammar teaching methods of NNESTs versus NESTs could greatly aid the pedagogy of native speaking English teachers worldwide. Our study also showed that generally speaking advanced students preferred NESTs, while beginning students tended to prefer NNESTs. This makes sense as beginning students are just embarking on their English language learning journey and are just making sense of the differences between their native language and English. 


While we hoped to have more conclusive findings, our study was able to give us a foundation for further study and gave us a quick look at how ESL students in southern California compare to ESL and EFL students in other contexts from previous studies. 
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APPENDIX 1

EFL/ESL Survey

**Please note that : a native speaking teacher is a teacher with English as his/her native language and a non-native speaking teacher is a teacher with English as his/her second language. 

1. What is your native language?


2. In what country did you first study English?
3. I consider my English speaking skills to be at the following level: 

	
	1
	2
	3
	4
	5
	

	Beginning
	[image: image1.wmf]
	[image: image2.wmf]
	[image: image3.wmf]
	[image: image4.wmf]
	[image: image5.wmf]
	Advanced


4.What was your primary motivation for learning English?

5.Would you prefer a native or non-native teacher for the following topics: 

	
	
	Grammar
	Conversation
	Vocabulary
	Reading
	Writing
	

	Native 
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	Non-native
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Explain your responses to the above question:

	6. A non-native teacher: 
	
	relates English to my culture
	relates English to my native language
	knows more about English grammar
	understands my needs as an English learner
	

	1 Strongly Disagree
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	2
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	3
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	4
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	5
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	6 Strongly Agree
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Explain your responses to the above question:
	7. A native teacher: 
	
	relates English to my culture
	relates English to my native language
	knows more about English grammar
	understands my needs as an English learner
	

	1 Strongly Disagree
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	5
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	6 Strongly Agree
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Explain your responses to the above question:

8. How important is it to you that your English teacher: 

	
	
	understands your culture
	speaks your native language
	Includes your culture in class activities and instruction
	has a degree in teaching
	

	1 Not Important
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	6 Extremely Important
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Explain your responses to the above question:

9. If your English teacher was highly trained and very skilled as an instructor would their status as a native or non-native English speaker matter to you? 
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10. What would the ideal English teacher be like for you:
