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ABSTRACT
Charter schools are becoming increasingly popular in many areas of the United States.  These schools are developed by individuals, groups or companies with a specific educational goal for their students.  SOAR Charter Academy is a thriving new Charter School in a low socio-economic area in the city of San Bernardino that is just completing their third year.  SOAR has consistently improved on their API since they opened their doors in 2008.  The founders/administrators are determined to continue with the academic success of their students while they grow one grade level each year.  These case study results were formed with the results of interviews of the teachers and administration, questionnaires and surveys completed by the teachers and tours of the school to observe students, staff and administration interaction and classroom environments.  This report will give you the findings of our study.












Introduction                                                                                                                                                                                                                                               
SOAR Charter Academy is an Elementary Public Charter School located in a low socio-economic area in the city of San Bernardino.  The school has twenty-five employees including twelve fully credentialed teachers, two credentialed administrators, (three of which are teaching in the classrooms, and two part-time teaching assistants. There are two classrooms of each grade level from Kindergarten through fifth grade.  The school has increased one grade level per year since 2008 and intends to open two 6th Grade classrooms in the 2011/12 school year.  SOAR has increased its API from 707 in 2009 to 755 in 2010 and is hoping to reach 800 for 2011.  
SOAR Charter Academy’s founders were five teachers working for the San Bernardino City School District.  They wanted to change how they were teaching and did not want to continue with Standards driven instruction.  The founders went to a Charter School Seminar in 2007.  The seminar outlined the business aspects and the steps needed to open a charter school and the five teachers decided that this was what they wanted to do.  The founders used what they learned from the seminar including many references for vendors, business contacts and a referral to the California Charter Schools Association (CCSA).  The five teachers taught in their respective classrooms working for the school district until June, 2008 and then opened the doors of SOAR Charter Academy in August, 2008.  They faced many challenges in order to begin the 2008/09 school year but they were able to begin the academic year with two of each grade from Kindergarten through third grades.  Four of the founders were teachers and they hired three more teachers for the first year of instruction.  One of the founders became the school principal and the other four founders each had administrative duties in addition to their classroom teaching.   The school has grown one grade level since 2008 and they are opening two 6th grades in the 2011/12 school year.  The staff has grown to twenty-five including teachers’ aides, custodians and after school program staff members.  SOAR Charter Academy continues to grow yearly and they are currently looking for an alternate site for their school to allow room for further growth.
Question Statement:
	What makes SOAR Charter Academy a successful charter school in a high poverty area?
Review of Related Literature:
Poverty Ideology
	Robinson (2007) examined the role of poverty ideology in determining whether a teacher comes to teach at a poor school (presence) and whether he/she remains at this type of school over time (persistence). This study focuses on attitudes teachers have towards poverty and how those attitudes sustain them in their decision to continue working at high poverty schools. These attitudes are based on beliefs about economic deprivation. Previous research has demonstrated that beliefs about poverty can be believed to be a function of structural causes such as racism or poor job markets, or individual pathology such as laziness, or lack of financial planning. The data in this study suggests that a significant relationship exists between the poverty ideology of a teacher and the likelihood that the teacher will remain at a poverty school. Some of the teachers who persisted were raised in poverty themselves and fully understood and addressed those families. Other variables that had a significant effect on teacher persistence were discipline issues in the classroom, lack of parental involvement and racism. 
	A quantitative study was conducted at East Caroline University to explore the effects of poverty on schools, families and teachers (Cuthrell, Stapleton & Ledford, 2010). This research focused on teacher education, diversity issues and assessment. Student teachers were then surveyed to determine perceptions of poverty and teaching. Many of the student teachers believed poverty would not affect their teaching. This finding prompted researchers to develop teaching strategies for new and existing teachers who work with children and families living in poverty. It was found that poverty has an effect on a child’s life, their family and their education. Teaching children in poverty affects the life of each teacher. Recommendations were made to incorporate new teaching strategies as part of the core curriculum for their pre-services teachers. Researchers (Cuthrell et. al., 2010) determined that teacher preparation programs must include effective strategies that will ensure the educational development of all children, especially those living in poverty.
Intrinsic Motivation
	Kover and Worrell (2010) attempted to replicate a previous study of college students that showed that instrumentality beliefs predict not only extrinsic motivation but also intrinsic motivation.  The purpose of this study was to find out if motivation of students derived from instrumentality beliefs is actually adaptive. Participants in the current study consisted of high achieving adolescents attending a summer program for academically talented adolescents between eleven and eighteen years of age. Each participant filled out Likert style questionnaires consisting of statements which measured reasons for engaging in learning.
	The resulting statistical analysis of the data accounted for 64% of the variance in extrinsic motivation (Kover & Worrell, 2010). The study failed to replicate the former findings that instrumentality beliefs exert a positive influence on intrinsic motivation. The study concludes that intrinsic motivation is affected by other factors such as achievement orientation, proximity of future goals and type of instrumentality goals. (p. 494) 
Classroom Environment
	A case study produced by Guardino and Fullerton (2010) showed that changes in the classroom environment can produce changes in classroom engagement. The purpose of the case study was to increase academic engagement and decrease disruptive behavior during lecture through modifications in the environmental structure. This particular study was carried out in a fourth grade full inclusion classroom where overall academic engagement was extremely low due to student behavior. Ninety percent of the students were receiving free or reduced lunch in a school that failed to make adequate yearly progress. The observed behaviors included profanities, throwing objects, hitting and pushing and disregard for the teacher and instruction. By changing the environmental setup of the class, disruptive behavior decreased by thirty percent and academic engagement went from approximately 3% to 45%.
Successful Schools 
	One qualitative study investigated what successful schools are doing differently from other schools, so that low-income and children of color (African-American and Hispanic) learn at high levels. Chenoweth (2009) admits teachers generally accept that “students who come to school unfed, unprepared and unmotivated are essentially unteachable.”  Three schools were selected in the study that were previously listed as low performing, but have currently outperformed wealthier districts.  	Chenoweth (2009) observed and collected information on these successful schools over a period of several years and found that the increase in school performance was attributable to the actions teachers and administrators took to ensure learning happened for each student. Teachers collaborated regularly to go over test results, to determine missing vocabulary and background knowledge, and to plan lessons around those needs. The author concludes with the necessity for teacher collaboration in successful schools, the effects of teacher “isolation” and how effective schools essentially eliminate “toxic” teachers from their midst. (p. 42)
	ACT, Inc (2004) recommends six key areas to address in order for high schools to successfully promote higher education to minority and low income students. First, schools must address the importance of postsecondary education for all students. Second, the school curriculum must provide foundational skills for college and work. Third, the school itself needs to cultivate an experienced and committed faculty. Instructors in the study of two successful high schools had taught an average of twelve years at their schools. Fourth, the schools must provide a variety of academic support, career exploration and career training. Fifth, successful schools must monitor student progress throughout the educational process. Finally, every effort must be made to encourage parental and community support. Both schools in the ACT, Inc (2004) study developed community connections that included work-study programs for their students. 
Leadership
	Ylimaki (2007) explored instructional leadership in four high-poverty, culturally diverse U.S. schools. Research findings from the 1980’s effective schools found principals characterized as instructional leaders whose strong backgrounds in curriculum and instruction enabled them to improve classroom experience. The findings from Ylimaki’s (2007) case studies found that successful principals had at least two common characteristics. First, they had the ability to share instructional leadership and set about improving the school climate through empowerment of teachers in decision making. Second, these principals had prior successful experience in challenging school contexts. 
	Charter schools are relatively new in the 21st Century. The research on leadership opinions of charter school law is uncommon (Garrison & Holifield, 2005). This study compared responses from charter principals regarding charter school laws in forty states. The study determined that the intensity of state charter school laws had little or no effect on the success of charter schools. The authors listed other factors that had more influence such as time on task of the students, and the availability of help for students outside of regular school hours.  
Assumptions:
	We assume that parental involvement, teacher training and intervention programs all have a positive affect on student achievement. Parental involvement helps to increase test scores because parents are supportive with homework, they communicate with the teachers and they hold their children responsible for school work and behavior. We assume that parents are more likely to be involved in the school community through volunteering efforts. 
	Teacher collaboration and training provides strategies to equip educators with necessary skills and knowledge to work with students who may or may not have parental support or the economic means to be successful. Teacher collaboration provides the impetus for improving student engagement and can have a positive effect on school climate.
	Intervention programs provide additional support to children who need more practice at learning essential standards. Intervention programs may happen during the school day or in addition to the regular school day. 
Research Question – Hypothesis or Foreshadowed Problems:
	Based on the research, environment, climate, ability to collaborate, quality of leadership we believe that these factors attribute to the success of this new charter school.  We realize that this is a small school, limited staffing and smaller scale, new school, small class sizes will affect our results and might not be applied to larger populated charter schools.  



Definitions of terms
I-Station is a computerized intervention program for English Language Arts. 
Voices Reading is a comprehensive Reading Program for Grades K-6.  Voices Reading is a unique comprehensive literacy program with themes to address the academic, social, and emotional development of children. The program emphasizes multicultural literature, provides differentiated instruction, intervention, and allows for practice to meet the needs of individual students, offers innovative teaching strategies to effectively address the five pillars of reading instruction, and increases student vocabulary for dramatically improved comprehension.
Card Chart is a disciplinary chart that reflects student behavior for a specific day.
Power teaching is a high-energy form of teaching that is designed to keep kids focused and engaged.
No Child Left Behind is an education statute passed by President Bush that ensures that “no child is left behind” it calls for more accountability, teacher quality, flexibility for parents and research based teaching methods.
Significance of proposed study
The significance of this study is that it dispels the myth that children from a low socioeconomic background are doomed to be failures in school. We believe that every child can learn and deserves a good education. The achievement gap in this country is deplorable and is at a level that needs significant improvement; studies like ours address this problem and what is being done in our communities to minimize it. With the No Child Left Behind Act more emphasis has been placed on helping these students surpass the low expectations from the past, but biases from teachers, low expectations and the limitations imposed on students has prevented them from reaching their full potential. 
Our research helps show that where a child is raised does not affect what type of student he or she will be. Other factors influence this, the attitude and support from parents and teachers, the climate of the school, and the expectations put on them as well as the expectations they put on themselves. Teacher biases play a significant role in student achievement; if they do not see their students as capable of succeeding they will pass that belief onto their students. If high expectations along with support are communicated to the child they are given the chance to excel despite their circumstances. In the past these students were automatically placed in remedial classes. This study provides further proof that teachers who worked together with students and parents to accomplish common goals such as student achievement and offer challenging curriculums will see their students rise to those challenges. 
Limitations of Design
The limitations of design included the size of the school and not having more participants to gather information from for our survey. Time constraints also posed a problem. We would have been able to gather further information to support our findings with more time. The limited time to conduct the case study did not allow us to do a follow-up after the initial survey to get clarification for some of the responses by the participants. Having input from the parents as to what they believed to be the reason for their child’s success as well as to what they did to contribute to that success would have been helpful as well.
Instruments or Data Collection
The instruments we believed would be the most beneficial for our case study included a Likert Scale survey. The survey consisted of 36 questions that were distributed to the teachers. This allowed us to get an accurate picture of what the teachers thought of the school and what methods they felt were most successful. Analyses of peer-reviewed articles were also used as well as an in-depth interview from the Executive Director and one of the founders of the school. The district’s website also allowed us to compare information of our school with that of others,
Design and Methodology
SOAR Academy Charter School is located in San Bernardino, California where the socioeconomic status is low. SOAR Academy Charter School is an educational institution serving grade levels from Kindergarten through Fifth grade. The ratio of teachers to students is one to twenty – two. Three of the four team members made an onsite visit to SOAR Academy Charter School. The team members interviewed the principal of the school, left ten surveys for the teachers to complete at a later time, toured the classrooms during instruction and took pictures of the Charter School. At SOAR Academy Charter, there is a high percentage of Hispanic or Latino population of thirty – seven percent, White at thirty percent, followed by African American students at seventeen percent (see Appendix). Sixty – nine percent of the students at SOAR Academy Charter School are eligible for the free and reduced price lunch program (see Appendix). 
Data Treatment Procedures
	As a group our team analyzed the data in the surveys. The finding revealed the surveys were completed by one male and nine female teachers. The survey responses were converted into a Likert Scale:  five if strongly agreed, four if agreed, three if undecided, two if disagreed, and one if strongly disagreed. The survey statements were placed into five categories: people, program, process, policy, and place. For each category, scores were calculated by multiplying the number of responses by the point value from the Likert Scale to establish the teacher’s point of view of there success. The mean, median, and mode were calculated to establish which areas at SOAR Academy Charter School were successful. 
Presentation of Findings from Survey
	In the people category, the teachers agreed with a score of two hundred and thirty – two (232). The four statements with the highest mean score of five point zero (5.0) came from the following statements: four: teachers in this school show respect for students, statement eight: teachers take time to talk with students about student’s out – of – class activities, statement fourteen: teachers work to encourage student’s self – confidence, and statement seventeen: the principal/ directors treat people as though they are responsible. The overall mean for this category was five point zero (5.0) reflecting that the teacher’s strongly agreed the students were valued as individuals as well as staff members.
	In the program category, the teachers agreed with a score of ninety – four (94). The three statements with the highest mean score of four points zero (4.0) came from the following statements: twenty – nine: the curriculum at this school is working for the students, statement thirty: the professional development seminars they attended during this school year had been helpful for planning their instruction, and statement thirty – one: planning and instruction is aligned with other grade level team members. The overall mean for this category was three point zero (3.0) reflecting an undecided perspective of their adopted curriculum among the teachers.
	In the process category, the teachers agreed with a score of one hundred and forty (140). The highest mean score was five points zero (5.0) came from statement twenty – seven: the classes get started quickly. The following four statements scored a high mean of four point zero (4.0) from statements: five: the teacher’s assign grades to their students in a fair manner that consider student’s comprehensive assessment of work and effort, statement twenty: the visitors feel welcomed to their school, statement twenty – three: daily attendance by students and staff is high, and statement thirty – four: this school receives a high level of community support. The overall mean for this category was four point zero (4.0) reflecting that the teacher’s agreed with the fair treatment of the students performance and with the visitors support in making their students and school successful.
	In the policy category, the teachers strongly agree with a score of one hundred and twenty (120). The three statements with the highest mean score of five point zero (5.0) came from the following statements: three: the teachers can help students who have special programs, statement sixteen: the teachers send home positive notes home with the student, and statement twenty – four: the grading practices in this school are fair. The overall mean for this category was five point zero (5.0) reflecting the teacher’s are willing to help their students with problems by sending home positive messages and notes home with their students.
	In the place category, the teachers agree with a score of seventy - six (76). The three statements with the highest mean score was three (3.0) came from statement ten: the restrooms in this school are clean and properly maintained, statement fifteen: bulletin boards are attractive and up – to – date, and statement eighteen: space is available for student independent study. The overall mean for this category was three point zero (3.0) reflecting the teacher’s are undecided on how to use the classroom space to maximize the academic learning such as seating arrangements and available space for independent study in the classroom.
Conclusion
	In conclusion, SOAR Charter Academy has many factors that make it a successful school in the presence of many struggling Charter Schools in California.  The fact that the school is located in a low socio-economic area does not affect its rising test scores on the California State Testing.  The teachers network and collaborate planning and instruction at each grade level and as a staff.  The cohesiveness of the teachers, staff and administrators is high evident as you walk onto the campus.  The students are encouraged and supported by all staff members and the administration ensures that all staff members are rewarded for the high results on the improvement on the API.  The teachers that participated in the survey noted that they like working at the school and feel it is a good working environment.
The school has a small population that has increased one grade level per year and will increase again in the 2011-12 school year with two sixth grades.  The administration feels that the small size of the school contributes to its success and allows for open communication between the students and the staff.  There is a highly effective after school program that includes tutoring and homework assistance for the students needing extra assistance.  Each grade level offers challenging core curriculum for those students performing at grade level and also for those who are performing at a higher level.  There is technology available in all classrooms and also roving carts that include laptops, I-Pads and IPods for additional intervention games and lessons for students.   SOAR Charter Academy has based their teaching on Character Education which is found in the curriculum and practiced daily through their discipline program and classroom projects.  Each child is expected to show their support of their school community and their local community outside the school.  The SOAR Charter School community of students, staff and parents feel strongly that they will continue to grow and promote the future education of all of their students.  
Recommendations for Further Research
	For further research our team recommends that the case study be expanded to include a larger sample size, a comparison of an array of charter schools from a diversity of school districts, conduct a follow-up interview to clarify results from the survey findings and compare and contrast the data to that of non-charter public schools in low socio-economic areas.
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Appendix #1:  Questionnaire

Dear Participant:

We are interested in your opinions on a range of issues.  Individual responses will be kept 
confidential.  Thank you for your participation in this activity...it is very much appreciated!
School:   SOAR Charter Academy, San Bernardino, CA
Gender:    Male _____		Female ______
What Grade level do you teach?   _________________________         
What is your class size? ___________________
How long have your worked for SOAR Charter Academy? ________________________________________________
What made you apply to a charter school? ______________________________________________________________________________
What type of curriculum do you use in your classroom? ______________________________________________________________________________
How do you assess your students?  ______________________________________________________________________________Describe your classroom discipline matrix.  Is it standard for the school? 
______________________________________________________________________________
What types of rewards system do you have in your classroom and which ones do you value the most?






Appendix #2:  Teacher Survey

Survey Directions:  The purpose of this survey is to determine what you think about your school. The following is a series of statements concerning your school.  Please use the five-point response scale and fill in how much you agree or disagree for each item.

	
Statements
	Strongly
Agree
	
Agree
	
Undecided
	
Disagree
	Strongly
Disagree

	1. Students work cooperatively with one another.
	
	
	
	
	

	2. The principal/directors involve everyone in the decision-making process.
	
	
	
	
	

	3. Teachers are willing to help students who have special problems.
	
	
	
	
	

	4. Teachers in this school show respect for students.
	
	
	
	
	

	5. Grades are assigned by means of fair and comprehensive assessment of work and effort.
	
	
	
	
	

	6. There is a wellness (health) program in this school.
	
	
	
	
	

	7. Students have the opportunity to talk to one another during class activities.
	
	
	
	
	

	8. Teachers take time to talk with students about students’ out-of-class activities.
	
	
	
	
	

	9. Teachers are generally prepared for class.
	
	
	
	
	

	10. The restrooms in this school are clean and properly maintained.
	
	
	
	
	

	11. People in this school are polite to one another.
	
	
	
	
	

	12. Everyone arrives on time for school.
	
	
	
	
	

	13. Good health practices are encouraged at this school.
	
	
	
	
	

	14. Teachers work to encourage students’ self confidence.
	
	
	
	
	

	15. Bulletin boards are attractive and up-to-date.
	
	
	
	
	

	16. The message and notes sent home are positive.
	
	
	
	
	

	17. The principal/directors treat people 
as though they are responsible.

	
	
	
	
	

	
      Statements
	Strongly
Agree
	
Agree
	
Undecided
	
Disagree
	Strongly
Disagree

	18. Space is available for student independent study.
	
	
	
	
	

	19. People feel welcome when they enter the school.
	
	
	
	
	

	20. Students work cooperatively with peers.
	
	
	
	
	

	21. People at this school like it here.
	
	
	
	
	

	22. A high percentage of students pass in this school.
	
	
	
	
	

	23. Many people in this school are involved in making decisions.
	
	
	
	
	

	24. School pride is evident among students.
	
	
	
	
	

	25. Daily attendance by students and staff is high.
	
	
	
	
	

	26. The grading practices in this school are fair.
	
	
	
	
	

	27. Teachers spend time after school with those who need extra help.
	
	
	
	
	

	28. The lighting in this school is more than adequate.
	
	
	
	
	

	29. Classes get started quickly.
	
	
	
	
	

	30. Working at a charter school is similar to working at a public school.
	
	
	
	
	

	31. Is the curriculum at this school is working for the students.
	
	
	
	
	

	32. The professional development I have participated in this year has been helpful for planning and instruction.
	
	
	
	
	

	33. Planning and instruction is aligned with other grade level team members.
	
	
	
	
	

	34. Interruptions to classroom academic activities are kept to a minimum.
	
	
	
	
	

	35. This school receives a high level of parent support.
	
	
	
	
	

	36. This school receives a high level of community support.
	
	
	
	
	





Appendix #3  
Case Study Flow Chart for SOAR Charter Academy School
 (
Distribution of Case Study Sections Among the group members Denise, Diane, Grace and Earline
) (
Case Study of a Charter School and what makes them successful in California’s Poverty Areas
)
 (
The Charter school selected is 
Soar Charter Academy School
)





 (
Onsite Visitation to SOAR Charter Academy School
Interviewed Principal and left Surveys for teachers to complete
Took pictures of the classrooms
Collected Surveys
1 Male Teacher & 9 Female Teachers completed surveys
) (
Finalize Qualitative results of Case Study 
Create a Power Point Presentation 
Write up Qualitative Case Study Research Report 
Prepare handouts for class members
) (
Transcribing the Data as a group 
Analysis of Data by all group members
Making of graphs: line, and circle 
Making charts
)














Appendix #4
Likert  Scale for Survey of  SOAR Charter Academy with Graphing  of Mean, Median, Mode & Range
Participants:  10/12 Teachers 		Gender:  1 Male, 9 Female
Scoring Points:      Strongly Agree (5)   Agree (4)   Undecided (3)   Disagree (2)   Strongly Disagree (1) 
People Items
	Statements
	Mean *
	Median 
	Mode

	1. Students work cooperatively with one another.
	4.0
	4.0
	4

	2. The principal/ directors involve everyone in the decision-making process
	4.0
	4.0
	4

	4. Teachers in this school show respect for students.
	5.0
	5.0
	5

	8. Teachers take time to talk with students about students’  out – of – class activities.                    
	5.0
	5.0
	5

	9. Teachers are generally prepared for class.
	4.0
	4.0
	4

	11. Students and staff are polite to one another.
	4.0
	2.0
	4

	14. Teachers work to encourage student’s self confidence
	5.0
	5.0
	5

	17. The Principal/ directors treat people as though they are responsible.
	5.0
	5.0
	5

	21. Students work cooperatively with each other.
	4.0
	4.0
	4

	22. School pride is evident among students
	4.0
	4.0
	4

	25. Teachers spend time after school with those who need extra help
	4.0
	4.0
	4

	26. Students and staff at this school are happy at our school.
	5.0
	5.0
	5

	Average of People Items
	5.0
	4.0
	4



Program Items
	Statements
	Mean*
	Median
	Mode

	6. There is a wellness (health) program in this school.
	3.0
	2.0
	2

	13. Good Health practices are encouraged at this school.
	3.0
	4.0
	4

	29. The curriculum at this school is working for the students.
	4.0
	4.0
	4

	30. The professional development I have participated in this year has been helpful for planning and instruction.
	4.0
	4.0
	4

	31. Planning and instruction is aligned with other grade level team members.
	4.0
	4.0
	5

	32. Interruptions to classroom academic activities are kept to a minimum.
	3.0
	4.0
	4

	Average of Program Items
	4.0
	4.0
	4





Process Items
	Statements
	Mean *
	Median
	Mode

	5. Grades are assigned by means of fair and comprehensive assessment of work and effort.
	4.0
	5.0
	5

	12. Everyone arrives on time for school.
	3.0
	3.0
	2

	20. Visitors feel welcome when they enter the school.
	4.0
	4.0
	4

	23. Daily attendance by students and staff is high.
	4.0
	4.0
	4

	27. Classes get started quickly.
	5.0
	5.0
	5

	33. This school receives a high level of parent support.
	3.0
	4.0
	4

	34. This school receives a high level of community support
	4.0
	4.0
	4

	Average of Process Items
	4.0
	4.0
	4



Policy Items
	Statements
	Mean *
	Median
	Mode

	3. Teachers are willing to help students who have special problems.
	5.0
	5.0
	5

	7. Students have the opportunity to talk to one another during class activities.
	4.0
	5.0
	5

	16. The message and notes sent home are positive.
	5.0
	5.0
	5 

	19. Student retention is low at this school.
	4.0
	4.0
	4

	24. The grading practices in this school are fair.
	5.0
	5.0
	5

	Average of Policy Items
	5.0
	5.0
	5



Place Items
	Statements
	Mean *
	Median
	Mode

	10. The restrooms in this school are clean and properly maintained
	3.0
	3.0
	3

	15. Bulletin boards are attractive and up-to-date.
	3.0
	4.0
	4

	18. Space is available for student independent study.
	3.0
	4.0
	4

	28. Working at a Charter school is similar to working at a public school.
	2.0
	2.0
	2

	Average of Place Items
	3.0
	4.0
	4








Appendix #5:  Graphing of Survey Results


Figure 1: SOAR Charter Academy Survey Results		Participants:  10/12 SOAR Teachers
Scoring Points:  	  Strongly Agree (5)   Agree (4)   Undecided (3)   Disagree (2)   Strongly Disagree (1) 
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Sheet1

				Mean		Median		Mode		Range

		Positive Staff		5		4		4		1

		Good Program		3		4		4		1.6

		Good Process		4		4		4		1.8

		Good Policies		5		5		5		1.7

		Good Work Place		3		4		4		1.2

		Overall Average		4.4		4		4		1.6

		Category 17		1.9

		Category 21		1.9

		Category 24		1.8

		Categroy 27		1.5






